
Personal Teaching Philosophy 

 

The final semester of my senior year of undergraduate study, I had taken my MCATS, been 

accepted to Washington University in Seattle and was all set to go get my MD with a dual specialization 

in infectious diseases and neurology—then, for a required humanities class, I read The Waste Land and 

my life forever changed. I spent the next seventy-two hours in the library reading Jessie Weston and 

James Frazier as rapidly as I could turn the pages and, a week later, declared a change in major. It is my 

firm belief that the literature we study and teach sells itself  and that any student, regardless of her 

disciplinary leanings, will encounter a great work of literature in a meaningful fashion if it is presented 

with exuberance.  

 I learned the irreplaceable value of exuberance in one’s presentation of literature when I had the 

honor of team-teaching a senior level seminar in Modernist Poetics with a distinguished scholar, Dr. 

Robert Torry. Professor Torry was jubilant each day that we dissected Frost, Stevens, Eliot, Williams, 

Pound, and Moore. His jouissance in teaching this material was the same I remember feeling when I first 

encountered The Waste Land. Even in a such a difficult seminar—covering material traditionally 

challenging for the brightest upperclassmen—the passion with which Dr. Torry presented the material, 

and which I was then able to channel and play off of, opened doors for students’ understanding of the 

texts. I have never gotten more pleasure from a single session of class than, when discussing Wallace 

Stevens’s “Notes Towards a Supreme Fiction,” I enthusiastically offered a five-minute mini-lecture on 

how certain sections of the poem were taking up particular sections of Immanuel Kant’s Critique of Pure 

Reason. I was met with a furry of questions about how Stevens had incorporated Kant into his text, the 

nature of intertextuality, and whether allusion need gesture to a literary source or if uncited references to 

philosophic treatises may be treated as allusions as well. This line of discussion engendered three of the 

most prolific days of seminar discussion any in the room had ever taken part in and Dr. Torry and I were 

delighted when we received three term papers from students feeling brave enough to tackle papers on 

specific philosophic intonations and allusions in the works of Eliot, Stevens, and Pound.  



 My teaching experiences at Emory University have deepened my understanding of how my 

enthusiasm for teaching students in the classroom can significantly heightened benefit when applied to the 

manner I conduct office hours and one-on-one conferences over student papers. I found that when I 

pushed myself to hold multiple, extended office hours each week, the nearly all of my students—whether 

struggling or excelling—took the time to ask for individualized help on how to improve their writing both 

for my classes and moving forward in their academic career.  Yet, I feel Emory’s most important 

contribution to my development as a teacher has been the latitude and support provided for me in 

developing innovative, multimodal, FYC courses. One question Masters Program left unanswered for me 

was, how could I fit my unique experiences as a Veteran of the two recent wars in the Middle East in the 

classroom such that any insights I have gleaned may positively affect my students? Emory’s innovative 

curriculum development program allowed me to structure FYC courses around poignant and timely works 

of war-literature such as Phil Klay’s Redeployment and Brian Turner’s Here, Bullet. 

Most importantly, these classes provided a platform to foster necessary discourses related to 

social justice for Veterans as a community. Moreover it allowed me to address numerous misconceptions 

about military operations, the Marine Corps, Islam, and the role of American troops—and the risk they 

openly take—in competing thousands of, unarmed, humanitarian missions to aid displaced populations 

and victims of sexual and domestic violence within active combat theaters that unfortunately fester in 

many academic communities because most faculty members do not have the experience to speak from a 

place of personal knowledge and care regarding these important issues.  These opportunities have allowed 

me to combine my knowledge, unique life experiences, and passion for literature into a style of teaching 

that I feel expresses the fullness of my potential and provide the maximum benefit any academic 

community I am part of.  Ultimately, the reason I am teaching literature—as opposed to reading MRIs—is 

because I believe that the study of literature teaches us all how to be better human beings and I am 

committed to changing hearts and minds in my classroom by curating the ecstatic experience a 

passionately taught work of literature can provide.   

 



 

 


